Lisel Hintz
Statement of Teaching Philosophy 
My approach to teaching is profoundly influenced, both in content and in style, by the multicultural and interdisciplinary environments in which I pursued my academic training and early teaching career. Now a faculty member at Barnard College, I have accumulated experience as an instructor at a wide variety of institutions including Cornell University, George Washington University, Bilkent University (Ankara), the University of Kent's Brussels School of International Studies, and Vesalius College (Brussels). As a composite product of my experiences at various levels and in varied settings, my teaching philosophy combines creativity in selecting materials, adaptability in methods of instruction, and continuous engagement of students’ intellects through their self-identified interests. 
The array of cultural and educational backgrounds, and the variation in levels of familiarity with course material across the students with whom I have been fortunate to work, all helped me to develop a panoply of teaching skills sets along with flexibility in my application of them toward each student's needs. ﻿My time spent as a teaching assistant and lecturer at the University of Kent’s Brussels School of International Studies provided invaluable experiences in interacting with students from nearly 100 countries in a British-system containing a European teaching environment. After multiple terms of leading International Relations Theory seminars for students whose perspectives on international politics often clashed, I developed and taught The State, Nationalism, and Identity. My students wrote on contentious topics such as Muslim radicalization in the UK, and minority rights struggles in the Middle East, the Balkans, and the Caucasus – many based on their own experiences. These courses not only exponentially expanded my knowledge base but also provided me with a strong background in teaching complex and controversial topics in a highly multicultural setting.
Both in Brussels and later at George Washington University, my work as a teaching assistant with students whose knowledge ranged from absolute beginner to M.A. level provided the challenge of clarifying basic concepts while motivating those with more advanced knowledge to examine the nuances of the material covered. I am determined to create a classroom atmosphere in which all students, irrespective of their educational background or familiarity with the subject, can learn through interaction. As teaching assistant for Charles Glaser in M.A. level IR Theory, for example, I began a discussion of constructivist theory with a basic differentiation between brute facts and social facts. Engaging students with both little and extensive IR experience, I asked them to pick between American dollars of different denominations, and then between obscure foreign currencies of various denominations in a basic but entertaining lesson of the comparative difficulty of making decisions on items without shared understandings of those items’ values. Creating and actively moderating this kind of participatory environment, as well as continuously encouraging students to meet outside the classroom to discuss any concepts about which they are unclear, facilitates learning and critical thinking for a wide variety of students.
I use similar teaching strategies to engage undergraduate students in learning about subjects with which most are unfamiliar and many are initially uninterested. As a teaching assistant for Introduction to Comparative Politics, most of my students were required to take the course, some of them less than enthusiastically. Consistently bringing in examples and analogies from current events made the drier, concepts-based half of the course accessible to students, while also highlighting the utility of comparative analysis. In the case-based half of the class, I incorporated familiar and humorous images to illustrate concepts at work that resonated in students’ memories. For my final review session’s game of Jeopardy, I used fun and recognizable titles such as “The Worst Form of Government…” for a category on democratic institutions and “It’s the Economy, Stupid!” for political economy. These review sessions facilitated every student’s participation, created a fun and competitive atmosphere in which students who had studied were positively recognized in front of their peers, and let all students know which areas they most needed to focus on for the final. The energy that comes from students enthusiastically engaging with concepts they previously thought to be boring or useless is palpable, and makes the teaching process invariably more rewarding for me as well.
Working with students to develop arguments on research topics with which they are already familiar and interested necessitates a different skill set, but is an equally fulfilling process. As the teaching assistant for a Middle East Survey class, one of my responsibilities was assisting undergraduate students in developing a Foreign Policy-style piece on a topic of their choice. The task of providing extensive feedback for 70-plus essays on a vast variety of topics was rigorous, and working individually with students to identify plausible arguments on issues in which they were interested was both inspiring and humbling. My students’ interest in their topics motivated me to learn more, both to assist them better and increase my own knowledge.
Finally, my experiences working in small, seminar-type classes with Cornell students have been unparalleled. In addition to my always-lively Turkey and the Middle East class, I volunteered to teach an independent study on Ottoman History and Imperial Legacies. Taking students in both classes on a journal from little-to-no knowledge to enthusiastic interests and well-developed, thoughtful arguments is as rewarding for the instructor as the student. I designed the syllabi for my Fall 2016 colloquia – Problems in International Security, and Political Violence and Terrorism – with a commitment to take my Barnard students on a similarly engaging and instructive journey.
My experiences as an instructor in such diverse environments have powerfully shaped the research I undertake and the courses I am qualified to teach. Spanning the subfields of IR and Comparative Politics, I identify areas in which the two can, and should, speak to each other, particularly in the Middle Eastern arena. My academic training and research have thus prepared me to teach area studies courses on the domestic politics and international relations of the Middle East, as well as issue-based courses such as democratization and authoritarianism, social movements, migration and refugee dynamics, regional security, intra- and inter-state conflict, and foreign policy.
